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Some Opening Thoughts 
 
“We do not yet live in a democracy, a country run by the people for the people. A few 

thousand powerful individuals, the power elite—predominately wealthy white 
Christian men—run most of the major institutions in our society for the benefit of the 

ruling and managerial classes.” 
 

Paul Kivel 
You Call This A Democracy?  

Who Benefits, Who Pays, and Who Really Decides 
 
 

“A well-organized minority can always defeat an unorganized majority.” 
 

Richard Viguerie, A Prominent Rightwing Fundraiser 
 
 

“Politics in the United States as a whole has become a competition between opposing 
interest groups lobbying for narrow issues. Social movements have also become 
narrow advocates for isolated issues such as peace, the environment, or union 

member benefits…. Creating an inclusive politics that can bridge the many divisions 
[among the broad majority] in our society is the political challenge of the day…. 

Conversations within groups segregated by class, race, interest, or location do little 
to broaden perspectives about the common good.” 

 
Fred Rose 

Coalitions Across The Class Divide: Lessons from the Labor, Peace, and Environmental 
Movements 

 
 

“The real goals of organizing go beyond the immediate issues; they are to build the 
unity and power of all who want control over their own lives.” 

 
The Midwest Academy’s book Organizing for Social Change 

 
 

“The truth that we progressives of all classes have avoided facing 
for the last century is that we need each other. To fundamentally transform our 

society to be a fairer or more sustainable one, the movement we build will have to 
include people of every race, every age, every geographic area—and every class.” 

 
Betsy Leondar-Wright 

Class Matters: Cross Class Alliance Building for Middle-Class Activists 
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Course Description 
 
 Historically, democratic social movements have been the strongest when they 
involve large numbers of people who unite across social barriers such as race, class, 
and gender for a common purpose. Social movements are weakest, when the defacto 
segregation, prejudices, and power relationships of the larger society remain 
unchallenged within our movement organizations. This situation often leaves social 
movements vulnerable to “divide and conquer” strategies by power-holders and 
reduces the creativity and effectiveness of social movement organizations by 
marginalizing the voices, insights, and potential contributions of women, people of 
color, working-class participants, or ethnic and religious minorities. Now, more than 
ever, building a broad sustainability movement, and improving its many constituent 
organizations, will require creating solid working relationships, a spirit of trust, shared 
interest, and solidarity across the social boundaries associated with race, gender, 
class, sexual orientation, religion, ideology or geography. This class will therefore 
focus on both the theory and practice of diversity, inclusion, and culture competence 
with a particular emphasis on: 1) understanding the dynamics of group membership; 2) 
building effective relationships across difference; and 3) addressing power dynamics as 
well as the other challenges in creating inclusive organizations and effective 
coalitions.   

 
Why Take Such A Course? 

 
 There have already been some solid signs of hope within contemporary social 
movements, including the environmental movement. According to an early 
Environmental Careers Organization report on diversity, “a growing environmental 
justice movement and a more diversified version of the ‘traditional’ environmental 
movement” began emerging in the 1980s and slowly started to build new kinds of 
“coalitions, alliances, and partnerships.” In more recent years, the Apollo Alliance has 
built a high-level, coalition of national environmental groups and labor unions. 
Community organizers have also become increasingly effective at creating 
congregation-based coalitions that unite local people of different faiths, races, and 
classes to work together on important issues of common concern. While it has been a 
challenge, many Individual organizations have also moved toward diversifying their 
staff, boards, volunteers, and even their agendas.  
 
 The fundamental goal of this course will be to deepen the individual capacity 
of all its participants to become ever more inspired and culturally competent social 
movement leaders within the spheres of the social justice and sustainability 
movements that they will choose to do their work. This is a major factor in 
determining whether our movement outcomes will be successful or unsuccessful. This 
stuff matters! 
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Student Learning Outcomes 
 
In this class, we will explore several elements of successful organizational 

diversity work and coalition-building. After taking this class, students should be able 
to: 

 
• Articulate clear reasons why focusing on social justice, diversity, inclusion, and 

cultural competence is not only ethical, but also central to the success of the 
sustainability movement’s mission in the 21st century; 

 
• Understand and communicate many of the foundational definitions and 

concepts for understanding diversity, inclusion, and cultural competence, 
including a focus on social justice and power dynamics, and how these 
challenges and opportunities can play out at all levels (individual, team, 
organization, movement, society); 

 
• Identify and reflect on their own “dominant” and “subordinate” group 

memberships, and start experimenting with more skillful actions--from either 
social position—to decrease their collusion with the often unconscious personal, 
organizational, and movement patterns that inhibit creating just, diverse, and 
inclusive organizations and coalitions, as well as increase their culturally 
competent initiatives and interventions in their social change work and 
organizations.  

 
• Activate or assist the development of durable and effective social change 

coalitions and networks built around enlightened organizational self-interest, 
broad common values, the ability to agree to disagree about some issues, and 
increased cultural competence, as well as framing environmental and 
sustainability issues in inclusive and compelling ways that assist the 
development of larger, more diverse, and more powerful campaigns and 
movements. 

 
 

Course Format 
 
 As noted by a major meta-study sponsored by the US Department of Education, 
higher education courses that blend face-to-face class time with ongoing online 
discussion and interaction tend to enhance learning far more effectively than either 
just face-to-face classes or all online classes alone. Therefore, this class will use a 
blended format with weekly three-hour class meetings and online discussion of the 
readings as well as other online interactions throughout the week.  
 
 In this blended face-to-face/online course, your learning will be fostered 
through a mosaic of readings and films, online and in-class discussions, in-class 
exercises and role-plays, individual and group research projects, and occasional 
presentations and lectures. Prompt arrival to all class sessions is expected. Diligent 
and critical reading, timely and in-depth online and in-class discussion participation, 
and prompt and high-quality assignment completion are also crucial to your success in 
this course.  
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 This is a challenging course. We will be reading between 75 to 125 pages a 
week, and you are expected to do six to nine hours of work each week outside of our 
class meetings in order to handle the workload of this three-credit, masters-level 
course. Remember, you are responsible for your own learning at Antioch and the more 
you put into this class, the more you will learn and the more you will assist the 
learning of others. If we all do our parts, there will likely be lots of times that this 
course will be fun, intellectually exciting, and engaging, as well as challenging and 
demanding. 
 
 

Weekly Course Themes 
 
GETTING OUR BEARINGS 
 
Week I: An Introduction to This Course and Organizational Diversity and Justice Issues 
 
CLASS POWER AS A CONTEXT FOR THIS WORK 
 
Week II: Beyond Mere Difference: The Power Dynamics of Class Privilege 
Week III: How Systems of Class Privilege Work 
 
A LOOK AT CROSS-CLASS COALITIONS FOR CHANGE 
 
Week IV: Can We Overcome The Class Divides Among the 99%? 
WEEK V: Some Historical Context and Examples 
Week VI: Learning How To Build Stronger Cross-Class Coalitions 
Week VII: The Midwest Academy’s Nuts and Bolts Coalition Advice 
 
BEYOND JUST CLASS: DEVELOPING OUR FULL CULTURAL COMPETENCIES 
 
Week VIII: Practitioner Perspectives from Five Major Ethnic Communities 
Week IX: Core Aspects of Cultural Competency 
Week X: Resources and Tools For Greater Cultural Competency 
Week XI: Environmentalism, Diversity, and Justice 
 
BUILDING INCLUSIVE ORGANIZATIONS 
 
WEEK XII: Moving From Diversity To Fully Inclusive Organizations  
WEEK XIII: Key Elements In Building Inclusive Organizations 
WEEK XIV: Creating An Inclusion Breakthrough In Our Organizations. 
 
MOVING ON 
 
Week XV: How Can We Be Useful Diversity Allies Within Our Organizations? 
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Required Course Texts 
 
Paul Kivel. You Call This A Democracy? Who Benefits, Who Pays, and Who Really 
Decides. Apex Press, 2004. 
 
Fred Rose. Coalitions Across the Class Divide: Lessons from the Labor, Peace, and 
Environmental Movements. Cornell University Press, 2000. 
 
Midwest Academy. Organizing for Social Change. Fourth Edition, Chapters 9, 20, 21, 
and 22. Forum Press, 2010. (Note: If you do not already have a copy of the book, the 
four required chapters on coalition building will be provided as PDF’s on our Sakai 
course website.) 
 
Fredrick Miller and Judith Katz. The Inclusion Breakthrough: Unleashing The Real 
Power of Diversity. (Berret-Koehler Publishers, 2002) 
 
Patricia St. Onge. Embracing Cultural Competency: A Roadmap for Nonprofit Capacity 
Builders. (Fieldstone Alliance, 2009)  
 
 

Required Online Readings 
 

Angela Park. Everybody’s Movement: Environmental Justice and Climate Change. 
(Environmental Support Center, December 2009). Available at http://envsc.org/esc-
publications/everybodys-movement. 
 
From Emily Enderle, (ed). Diversity and the Future of the U.S Environmental 
Movement. (Yale School of Forestry and Environmental Studies Publication Series, 
2007). Read the following five essays from the book, which are available online at 
http://environment.research.yale.edu/publication-series/5175. 
 

Marcelo Bonta and Charles Jordan. “Diversifying the American Environmental 
Movement.” 
 
Chip Giller. “Generating Change: Why Reaching a Diverse Environmental 
Citizenry is Important for the Future of the Environmental Movement.” 
 
Angela Park. “Mission Critical: A New Frame For Diversity and Environmental 
Progress.” 
 
Felecia Marcus. “A Personal View of the Importance and Imperative of Diversity 
Work.”  
 
Jerome Ringo. “Combatting Climate Change: Why All Should Be Involved.” 

 
Hilary Moore and Joshua Kahn Russell. Organizing Cools The Planet: Tools and 
Reflections To Navigate The Climate Crisis. PM Press Pamphlet Series, No. 11, 
available for download at http://organizingcoolstheplanet.wordpress.com/get-copies-
of-ocp/. 
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Recommended Research and Writing Guides 
 
Kate Turabian's 7th Edition of A Manual for Research Papers, Theses, and 
Dissertations: The Chicago Style Guide for Students and Researchers, revised by 
Wayne Booth, Gregory Colomb, Joseph Williams, and the University of Chicago Press 
Editorial Staff. University of Chicago Press, Chicago, 2003. 
 
Gerald Graff’s and Cathy Birkenstein’s. They Say, I Say: The Moves That Matter in 
Academic Writing. W. W. Norton & Company, New York, 2006. 
 
Louis Dunlap’s Undoing the Silences: Six Tools for Social Change Writing. New Village 
Press, Oakland, 2007. 
 
 

Major Assignments Overview 
 
 Besides attending and actively participating in all class sessions, and 
completing all reading and online video assignments, you will need to complete 
various other tasks during the course of the semester. The major assignments include: 
 

Online Discussion Group Participation: Each week, you will be expected to 
analyze, and reflect and comment on our course readings and assigned Internet 
videos on-line. As you read course texts, pick passages, stories, or key ideas 
that surprise, challenge, and inspire you--or give you greater insight into the 
nature of diversity, inclusion, coalition-building, and cultural competence. 
Then add your interpretations of the authors’ main arguments, your emotional 
responses, your own related experiences, and your intellectual reflections. You 
are expected to write commentaries on other people’s postings each week as 
well.  While these on-line postings are understood to be relatively informal 
forms of writing – more like letters to friends than polished papers – please put 
some real time and attention into the quality of these postings so that they are 
clear, conceptually rich, and understandable to your instructor and your 
classmates. This assignment is an essential component of the class. Push 
yourself to engage deeply in this online conversation. Make this a real 
discussion with others, not just a personal reading journal. Possible questions 
to explore in your posts and commentaries: 
 

• What is the main argument of the author? 
• What evidence does the author offer to back up his or her 

claims? 
• What do you agree with? Disagree with? Why? What is your 

evidence? 
• What similarities and differences do you see with other authors 

we’ve read? 
• What are some best practices for diversity work and coalition 

building that you learned from the reading? 
• What does the reading inspire you to do in the future? 
• How might you look at the world differently after reading this? 
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A Reflective Essay on Your Class Background: After reading Paul Kivel’s 
introductory “Where Are You in the Class System” piece in his book, use Kivel’s 
12 clusters of questions as a springboard to write an in-depth personal essay on 
the class position of your family of origin as you were growing up. Don’t feel 
like you have to answer every single question listed by Kivel, or necessarily 
follow the exact order of his clusters, but do use the questions in this piece to 
help you focus on, explore and describe the impact of the different economic, 
class, racial, and gender factors that shape where you and your family were in 
the economic power pyramid when you were growing up. Also, reflect in the 
essay about how your family background may have shaped your political 
concerns, your understanding of how the world works, your view of people 
“above” and “below” you in the class pyramid, and your relative comfort and 
competence in building supportive relationships with people who have different 
class positions than you. This is a major writing assignment and should be a 8 to 
10 double-spaced pages. 
 
An Individual Class Presentation on a Diversity, Justice, and Inclusion Topic 
of Your Choice: For this assignment, you will research how to address a 
particular diversity, justice, inclusion, or coalition-building challenge of your 
choice and then design and deliver a creative and informative 30 to 45 minute 
presentation (including 5 to 10 minutes for discussion and Q&A) that you 
believe will strengthen your classmates’ insight and know-how on an aspect of 
our course themes that you are deeply challenged by or particularly interested 
in. The goal in this assignment is that students get creative and each provide 
each other with engaging food for thought and action to help each other 
become more committed to, and skilled at, diversity, justice, inclusion, and/or 
coalition-building. This is an open-ended, creative invitation to study a topic of 
your choice and offer your wisdom to the rest of the class in an individual 
presentation/workshop format.  
 
A Group Service Project: You will work together as a class to design, promote, 
and facilitation a two-hour diversity/anti-oppression workshop for the ES 
department, and any other interested members of the AUNE community. This 
workshop will be scheduled for the last third of the semester, but will be 
prepared during the first two-thirds of the semester. 
 
A “How To Be A ___________________ Ally” Essay: For this assignment, you 
will selected one of your dominant group memberships and research and write 
an engaging “article,” as if for YES! Magazine (http://www.yesmagazine.org), 
on how people from your group membership can be effective allies for 
members of the subordinated group within personal relationships, work teams, 
organizations, coalitions, and/or movements. You will need to both mine the 
required readings from this class for insights, your own experience, as well as 
do additional research about best practices and illustrative case studies of 
being a good ally. This assignment is the major individual research and writing 
project of the semester. Please put your heart and soul into this project, work 
on it regularly throughout the semester, and create an in-depth and 
intellectually substantive “article” for other activists who share your dominant 
group membership. Shoot for near-publishable quality, seek feedback on early 
drafts, revise and copy-edit carefully based on your emerging thought and the 
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feedback you receive. Also pay close attention to Yes Magazine’s writers’ 
guidelines (http://www.yesmagazine.org/about/writers-guidelines). For the 
purposes of this project, you will be writing a feature article between 2,000 to 
2,500 words, not including your title page, references, and bibliography. 

 
 

Detailed Assignments Calendar 
 
Before Week 1 by January 23: 

• Purchase and have all required texts in hand. 
• Read over the course syllabus carefully and prepare any questions you 

have about the course. Bring them to class or post them online. 
• Go to our Antioch Sakai course site and get familiar with our “virtual 

classroom,” read my initial posts and announcements and, if you have 
not taken a course from me before, complete the advanced posting 
challenge in the Pre-Class Sakai Posting Review and Challenge topic 
space. (If you have taken a class with me before, I encourage you to 
complete this challenge again as a review of your advanced Sakai 
posting skills and as a model to other folks in the class.) 

• Read Chip Giller’s essay “Generating Change: Why Reaching a Diverse 
Environmental Citizenry is Important for the Future of the 
Environmental Movement,” from Emily Enderle, (ed). Diversity and the 
Future of the U.S Environmental Movement. (Yale School of Forestry 
and Environmental Studies Publication Series, 2007) Available online 
at http://environment.research.yale.edu/publication-series/5175 and 
watch the Facing Race 2010 Conference plenary panel at 
http://www.youtube.com/watch?v=GXQULHoIKmE. 

• Start engaging with your online discussion group by posting your first 
thoughts and reactions to the pre-class reading and documentary.  

 
Before Week 2 on January 30: 

* Read pages xix through 89 in You Call This A Democracy? and if you  
have time start checking out Paul Kivel’s seven-part online You Tube 
workshop presentation on “Wealth, Power, and Class” (Lyndonville, 
Vermont—April 2008), which is available for viewing on Sakai.  

* Post original entries on this material to your online discussion group-
-along with a commentary or two on other people’s postings. 

* Start working on you class background reflection paper based on the 
questions in Kivel’s “Where Are You In The Class System” questions. 

 
Before Week 3 on February 6: 

* Read pages 90 through 163 in You Call This A Democracy? and try to 
complete Kivel’s seven-part online You Tube Workshop presentation.  

* Post original entries on this material to your online discussion group-
-along with a commentary or two on other people’s postings. 

* Bring a hard copy of your completed class background essay to class.  
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Before Week 4 on February 13: 
* Read “The Class Divide” and Chapters 1 through 4 of Coalitions Across the 

Class Divide.  
* Post original entries on this material to your online discussion group-

-along with a commentary or two on other people’s postings. 
* Make any final changes to your class background essay and post it to 

Sakai. 
* Start thinking about topics for your individual class presentation. 

 
Before Week 5 on February 20: 

* Read “The Historical Context” and Chapters 5 through 7 of Coalitions 
Across the Class Divide.  

* Post original entries on this material to your online discussion group-
-along with a commentary or two on other people’s postings. 

* Begin research on your individual class presentation. 
 
Before Week 6 on February 27: 

• Read Chapters 8 through 10 and the Conclusion of Coalitions Across the 
Class Divide. 

• Post original entries on this material to your online discussion group-
-along with a commentary or two on other people’s postings. 

• Continue working on your individual class presentation research and 
start designing your presentation. 

• Choose a dominant group membership of yours that you will use as 
the focus of your final essay on how to be an ally in an organization.  

 
Before Week 7 on March 6:  

* Read Chapters 9, 20, 21, and 22 of Organizing for Social Change. 
* Post original entries on this material to your online discussion group-

-along with a commentary or two on other people’s postings. 
* Continue working on your individual presentation design and practice 

your delivery. 
* Start gathering research resources for your final how to be an ally 

article. 
 
 
Spring Break, No Class on March 13 
 
 
Before Week 8 on March 20:  

* Read the Introduction and Chapters 1 through 5 of Embracing Cultural 
Competency. 

* Post original entries on this material to your online discussion group-
-along with a commentary or two on other people’s postings. 

* Be prepared to give your individual class presentation. 
* Start your research reading on your how to be an ally article. 
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Before Week 9 on March 27: 
* Read Chapters 6 through 9 of Embracing Cultural Competency. 
* Post original entries on this material to your online discussion group-

-along with a commentary or two on other people’s postings. 
* Be prepared to give your individual class presentation. 
* Continue your research reading on your how to be an ally article. 
 

Before Week 10 on April 3: 
* Read Resource sections A through G of Embracing Cultural Competency. 
* Post original entries on this material to your online discussion group-

-along with a commentary or two on other people’s postings.. 
* Start the early drafting of your how to be an ally article. 

 
Before Week 11 on April 10: 

* Read Angela Park’s Everybody’s Movement: Environmental Justice and 
Climate Change, as well as the following four online essays from Diversity 
and the US Environmental Movement: Marcelo Bonta’s and Charles Jordan’s 
“Diversifying the American Environmental Movement;” Angela Park’s 
“Mission Critical: A New Frame For Diversity and Environmental Progress;” 
Felecia Marcus’s “A Personal View of the Importance and Imperative of 
Diversity Work,” and Jerome Ringo’s. “Combatting Climate Change: Why All 
Should Be Involved.” 

* Post original entries on this material to your online discussion group-
-along with a commentary or two on other people’s postings. 

* Continue early drafting of your how to be an ally article. 
 
Before Week 12 on April 17: 

• Read Part One, Chapters 1 & 2, Part Two, and Chapter 3 in The Inclusion 
Breakthrough.  

• Post original entries on this material to your online discussion group-
-along with a commentary or two on other people’s postings. 

• Start getting feedback and revising and rewriting your how to be an 
ally article. 
 

Before Week 13 on April 24: 
* Read Chapters 4 through 7 in The Inclusion Breakthrough. 
* Post original entries on this material to your online discussion group-

-along with a commentary or two on other people’s postings. 
* Bring a copy of your first draft of your how to be an ally article to class 

for peer review and feedback. 
 

Before Week 14 on May 1:  
* Read Part Three and Chapters 8 through 11 and Conclusion in The Inclusion 

Breakthrough. 
* Post original entries on this material to your online discussion group-

-along with a commentary or two on other people’s postings. 
* Do final research, revising, and rewriting of your how to be an ally 

article. 
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Before Week 15 on May 8:  
* Read Hilary Moore’s and Joshua Kahn Russell’s Organizing Cools The Planet: 

Tools and Reflections To Navigate The Climate Crisis. 
* Post original entries on this material to your online discussion group-

-along with a commentary or two on other people’s postings. 
* Post the final version of your “How To Be An Ally” essay on Sakai. 
 
 

Writing Tips For This Class 
 

In all formal written assignments to be submitted for this course, you should:  
 

 Be very clear about who is your imagined audience and how you would like them 
to think, feel, or act differently after they read your piece; 
 

 Include a title page that has a clear and creative title and subtitle, as well as a 
tag line on your assignment title page in the following format: First & Last Name 
– Generic Assignment Name – Class & Section, Semester & Year. (Example: 
Mohandas Gandhi – Political Economy and Sustainability – ESC 601 C, Spring 
1941); 

 
 Revise your piece enough times as to ensure the piece is well-organized, well-

written, engaging to read, and of close-to-publishable quality; 
 

 Make your final piece double-spaced and proofread it to ensure the use of 
correct spelling, punctuation, and grammar for formal writing projects; 

 
 Use subheadings for subsections of the paper to help orient and guide your 

imagined audience through the piece; 
 

 Correctly use the Chicago Manual of Style citation and bibliography guidelines as 
detailed in the recommended book A Manual for Research Papers, Theses, and 
Dissertations: The Chicago Style Guide for Students and Researchers; 

 
 Consider using Zotero, a free downloaded citation management program. Zotero 

captures citations from databases, websites, Google Scholar, catalogs, etc., with 
one click. When you finalize your paper, Zotero will also correctly format your 
citations and bibliography depending on the style guide you select. 

 
 Address all parts of a given assignment; 

 
 Clearly demonstrate an understanding of your research or personal experience; 

 
 Fully explain your ideas and go beyond simple generalizations to the specifics, 

nuances and challenges involved; 
 

 Illustrate your ideas with specific quotes examples, facts, or stories; and 
 

 Draw on key concepts from our readings and discussions where appropriate and 
relevant. 
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I also strongly urge you to seek out other people’s feedback on your formal writing 
projects before turning them, including fellow students and friends. At AUNE, you 
have three additional options for getting good writing support:  

• face-to-face support, available at the AUNE Writing Center in the Library 

• online support via Skype, available through the AUNE Writing Center 

• email writing support, available via the Antioch University Virtual Writing 
Center on the Portal, which operates out of AU Seattle and serves all AU 
students.   

To learn more about writing support resources at Antioch, visit 
antiochne.edu/writingcenter or email John Dunham at jdunham@antioch.edu. 

  

Online "Attendance" and “Participation” Expectations 
 

The online book clubs are a key element of this class and will be a significant 
part of what I evaluate to determine the quality of your class participation, quality of 
documentation, and mastery of course content. Here is a list of my "Top Ten" 
expectations about your online “attendance” and “participation” for this class: 

 
1) In this course, the Sakai course website is our virtual "classroom." You 
should be online reading and posting to the book clubs, and other topic 
areas, at least one-to-two hours a week. Less than one hour a week of 
online reading and writing won’t cut it, and more than two hours, at least 
some weeks, would likely add to your and other people's learning in this 
class. 
 
2) Don't do your weekly online hours in one big weekly session. To save 
your eyes and to keep things moving throughout the week, I encourage 
each of us to visit our virtual classroom at least three times a week and I 
actually suggest that you shoot for four or five times to really keep up with 
your reading and posting responsibilities. I also suggest that you post 
almost every time you log in. This would be a great participation habit to 
develop. 
 
3) I expect a minimum of one original and substantive book club post per 
week, as well as a minimum of one response to another students' posts in 
your book club. More is great when you can swing it. Push yourself to be an 
active participant who writes more than two book club posts per week—at 
least on average. 
 
4) Remember, though, that you are not just responsible for reading and 
writing posts in the online book clubs, but you are also strongly 
encouraged to read and post in the rest of our online classroom, including 
the all the topic areas under the forum topics on course questions, the 
class lounge, and how is this course working for you. Spread your reading 
and posting all around our virtual classroom and stay up to date. You are 
responsible to know all the information in “The Basics” forum topics. 
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5) I also expect your book club posts to be timely. I've seen people get 
behind on this in other classes, which not only diminishes their own 
learning, but it also diminishes the learning of others because they are 
getting no new ideas from you, or responses from you on their thinking. 
Post early and throughout the week, not just right before a deadline--and 
do not get caught up in the bad habit of regularly missing your posting 
deadlines. Even if you make these posts up later, the conversation will 
have moved on and you will not be helping the learning of all your book 
club members as much as being both active AND timely. 

 
6) I also expect everyone to maintain confidentiality when discussing what 
we are learning from each other both in the on-campus and online 
classrooms with people outside of the class. If we can all agree to this 
group norm, people will feel secure in saying what's on their minds and we 
will learn a lot more from each other. I think this means that we should 
never forward anyone's posts to anyone outside the class (without the 
author's permission), and that we should not use names of students, or 
other identifying details, when we are talking about class discussions with 
people outside of class. 
 
7) If you do not know how to use Sakai’s quote feature, its editing feature, 
the hyperlink feature, or how to embed online videos into your posts, learn 
these skills fast and make use of these features whenever relevant. Also, 
make sure you know how to post messages that don't have weird codes or 
giant type in them. (You will need to use the "Source" feature in your post 
editing box to see odd code and the delete extra code to remove weird 
formatting.) Ask me if you are not sure how to do this or go to the online 
Sakai help resources. 
 
8) Practice good "netiquette," such as: a) focus on one or two main 
subjects per post and use pertinent subject titles at the top of your post; 
b) only put words in all capital letters to highlight a point, otherwise this is 
considered shouting at people; c) informally cite all quotes, reference, and 
sources; d) when posting a very long message, it is considered courteous to 
warn readers at the beginning of the message that it is a lengthy post or 
divide the post into more than one post; e) use humor, but use it carefully 
because the absence of visual and auditory cues can be interpreted as 
ridicule or "flaming," and; f) also feel free to use "emoticons such as :) or 
;-) to let people know how you are actually feeling. 
 
9) If you struggle with communicating online, keep in mind that online 
communication is a very valuable professional skill to develop as it is used 
by an increasing number of work, study, or support teams that reach 
across space, time, and organizations through the virtual world of 
listserves, blogs, wikis, and email. 
 
10) Most of all, remember to have fun and become an active and engaged 
learning community together—in class and online!  
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Technology Use During Class 
 

Much of our class is based on face-to-face interactions and discussion and students are 
expected to focus on classroom activities. Students should use laptops only as needed 
for class work. All cell phones and other electronic devices should be put away with 
ringers off during class. Please inform the instructor if you need to keep a phone or 
pager on for an emergency situation.  
 

 
Extensions 

 
 You are strongly encouraged to complete work by the assigned due date. If, 
due to an emergency or unforeseen circumstances, you need an extension for an 
assignment, please let the instructor know before the assigned due date, along with 
your proposed new date for completing the work. Extensions beyond the last week of 
class will be granted only in extraordinary circumstances and must be negotiated with 
the instructor ahead of time.   

 
 

Academic Integrity and Plagiarism 
 
An Excerpt from AUNE’s Student Handbook 
(http://aura.antioch.edu/policies_600_1x/6/): 

 
As a community of scholar-practitioners, Antioch University New England promotes 
the principles of academic integrity. Accordingly, plagiarism and other forms of 
academic dishonesty are grounds for disciplinary measures. “Plagiarize” is defined in 
Webster's New Collegiate Dictionary as “to steal and pass off (the ideas and words of 
others) as one's own; to use (a credited production) without crediting the source; to 
present as new and original an idea or product from an existing source....” 
Plagiarizing includes not only taking direct quotes from written or oral sources 
without citation, but also paraphrasing others' original ideas. Students found to have 
plagiarized or engaged in other acts of academic dishonesty will receive a "no credit" 
for the course and may be subject to other disciplinary sanctions through regular 
academic department and institutional procedures for misconduct, including 
probation or disenrollment. 

 
 

Meetings with Instructor 
 
I am available to meet with you by appointment as often as needed. To set up 

times, please speak with me before or after class, during one of our class breaks, or 
contact me by telephone (603-283-2336) or e-mail (schase@antioch.edu). My office is 
down the hall to the right of the ES Main Office door and is on the right hand side of 
the hall between the GIS Lab and the Department of Management office suite. Please 
don’t be bashful. I look forward to talking with students one-on-one when needed, or 
just to get to know you better. 
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Instructor Evaluations of Student Work 
 

Your achievement of the course’ student learning outcomes will be assessed on 
the basis of the quality of your on-line and in-class participation (which includes both 
speaking up and listening), as well as on the quality of your written assignments and 
class presentations. Much of this assessment will happen throughout the semester and 
involve both formal and informal self-evaluations, peer evaluations, and instructor 
feedback, including written feedback on your coursework. I will also give you letter 
grades after the end of the semester focused on the following four areas: class 
participation, quality of documentation, mastery of course content, and overall 
performance. The letter ratings could include U for Unsatisfactory (no credit), S for 
Satisfactory with concerns (credit, but possible probation); G for Good work; V for 
Very Good work; E for Excellent work; and, more rarely, O for Outstanding work. 
Below are the rubric guides that AUNE faculty members use to assess excellent to 
outstanding work in each of these four categories: 
 

EXCELLENT TO OUTSTANDING CLASS PARTICIPATION: Student came to 
class prepared, listened well and frequently raised points or asked 
questions that were original and engaged instructor and classmates in 
dialog that broke new ground. Student gave significant evidence of 
considering the learning needs of others in addition to his/her own 
learning process. Instructor could, in all good conscience, have asked 
the student to conduct sessions of the class. 
 
EXCELLENT TO OUTSTANDING MASTERY OF COURSE CONTENT: Student 
consistently showed mastery of subject matter by using concepts 
effectively to illuminate professional situations in an original way, 
leading to new learning for the instructor and the class. Student also 
demonstrated insights into course material that was so original as to 
warrant passing on to future students taking the course. 
 
EXCELLENT TO OUTSTANDING QUALITY OF DOCUMENTATION: Student 
presentations and written assignments were better than competent in 
execution and creative in their approach to the topic. Papers could be 
used as a model for future students. At his or her best, the student’s 
written assignments showed a particularly clear and engaging approach 
to the topic, an approach that’s rarely seen, and were of publishable 
quality. 
 
EXCELLENT TO OUTSTANDING OVERALL COURSE PERFORMANCE: 
Student’s performance showed originality and insight over and above 
solid competence. Instructor and class consistently learned from 
student’s contribution to the learning process. At its best, the 
student’s performance in the course was so competent and original 
that the instructor experienced the student as if he or she were a 
colleague or peer taking the course. 
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Student Evaluations of Course Design & Instructor 
 
Evaluation works both ways, of course. If you have evaluative concerns about 

how this class is going at any point during the semester, I would appreciate your 
raising your concerns and suggestions in class, in the appropriate Sakai folder, or 
privately with me. I welcome your feedback, take it seriously, and would like to make 
this class as meaningful a learning experience for everyone as possible. Towards that 
end, I will likely do a few quick evaluations of class sessions at the end of some 
classes. At the mid-semester point, I will also ask each of you to post your thoughts 
online in response to a six question, open-ended survey about how the course is 
working for you and how it might work even better. Each of you will also be invited to 
fill out an anonymous class evaluation form on the last day of class. This will be turned 
into the main ES office and will not be released to me until after my final student 
evaluations are turned in to the Registrar’s Office.  
 

I encourage you to take advantage of these opportunities to give me a full and 
detailed evaluation of how the course is going for you, and how it might be improved. 
I have made many adjustments in both my curriculum design and teaching practices in 
response to student feedback over the years.  

 
 

Learning Disabilities Support 
 

In accordance with Section 504 of the Rehabilitation Act of 1973 and the 
Americans with Disabilities Act, Antioch New England does not exclude or discriminate 
against otherwise qualified students with disabilities. Those with documented 
disabilities, diagnosed by a qualified professional, and disclosed to the Director for 
Student Disability Services, may request and be accorded reasonable accommodations 
that will allow them to participate in the institution's programs and services.  For 
more information and support, please contact: Fran Ziperstein, Director of Student 
Disability Services, fziperstein@antioch.edu. Fran’s office is located across the hall 
from Conference Room C. 

 
Antioch University Policies 

 
 Antioch University is committed to building a vibrant and inclusive educational 
environment that promotes learning and the free exchange of ideas. Our academic and 
learning communities are based upon the expectation that community members 
uphold the shared goal of academic excellence through honesty, integrity, and pride in 
one’s own academic efforts and respectful treatment of the academic efforts of 
others. All students are expected to comply with Antioch University policies, including 
the Title IX Sexual Harassment and Sexual Violence Policy and the Student Conduct 
Policy. To access academic, student, and other university policies are available online: 
http://aura.antioch.edu/au_policies/ 
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Use of Student Work for Academic Assessment 
  
The products of students’ work in this course may be used by AUNE for academic 
assessment and program improvement. Student work may be copied as part of this 
process. Any information identifying individual students will be removed from copied 
material. Access to these data is limited to departmental faculty, campus 
administrators, and accrediting agencies for the purpose of program review. Results of 
academic assessment are used only for program improvement and are reported in the 
aggregate to avoid identifying individual students.  Information about academic 
assessment at AUNE is available in the Student Handbook and on the AUNE website at 
www.antiochne.edu/assessment/.  If you have any questions about the use of student 
work for academic assessment purposes please contact Tom Julius, AUNE Director of 
Academic Assessment.  
 
 
 

 


